Social Story
Worksheets

Based on the Video: Carol Gray (2000). Writing Social

 Stories with Carol Gray. Arlington, TX: Future Horizons




Workshop Activity Sheet #1:

Identifying Descriptive, Perspective, and Directive Sentences

Directions: When directed, pause video for a_few moments to complete each section. Resume
video for discussion of correct answers. The answers are also lsted on page 44.

Check off [ Tick off / the descriptive sentences
1 Mynameis
2. T am attending a workshop / watching z video.

3. The speaker is standing.
4. The speaker is talkking to the: audience / peoplé watching the video.
5. The speaker is very interesting.

Check off [ Tick off / the perspective sentences
1. I will enjoy listening to the speaker.

2. The speaker will like it if I am listening to her.
i 3. 1 usually have difficulty listening to speakers.
4. Wlreally try, I will be able to fisten to the speaker.
—...5. Many people want to leam more about Social Stories.

Check off / Tick off / the directive sentences

. T will fry to listen to the speaker.

- T will try to sit still, listen, and pay attention to the speaker.
. T will listen to the speaker and take notes.

. T will try to sit quietly.

-5. If I need to leave the room, I have 2 choices:

Choice #1: I may turn off the video for a while.
Choice #2: I may wait for the next break.
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Workshop Activity Sheet #2:
Additional Social Story Activities, Exercises 1-4

Directions: Wait fo complete each activity until directed to do so. Placethe video on “pause” or
“stop”* while completing each exercise, and then re-start to review your answer(s). The answers

are also listed on page 44.

Exercise 1: Descriptive Sentences. Monica, age 4,
has a favorite school bus driver and has difficujty
adjusting to other bus drivers. The first two descriptive |
sentences of Monica’s story are provided; write one or 3

two descriptive sentences that couid follow.

My name is Monica. On most school days, I dde the

pus.
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Exercise 2: Perspective Sentences. Derek, -age 13, ;
has Asperger’s syndrome, He has difficulty working in a J
small group at school, and is resistant to using the ideas
of others. What follows (#1) is one perspective
sentence found in Derek’s story.  Write another
perspective sentence that may be found in the same

story.

1. FEach student in our group has ideas about our
project.
2.
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Workshep Activity Sheet #2:

Additional Social Story Activities, Exercises 1-4 {contimued)

Exercise 3: Divective Sentences. Identify each directive
sentence below with a ™" or the initials “DI". Identily other
sentence types with “DE” (Descriptive) or “PE” (Perspective).
Some sentences may not be usable in a Sodial Story; these

should be left blanik.

1. Iwillivy tostay in my seat on the bus.

2. Mrs. Hall likes to keep children safe on the bus.
3. Imay try saying “Hi, Bent” ‘
4, Mom likes it when I pee in the twilet.

5. Mom knows how T0 drive to my preschodl,

b

. Sometimes I eat vegetables. Sometimes T eat meat.

I eat many different kinds of food.

8. This is & picture of me on the toflet.
g, Usually, my bus comes at about 2:00.
10.___ Sometimes, I may use the computer.

Exercise 4: Think and Write Litaraily. Rewrite these

sentences to make them “iterally corfect”.

Mom makes dinner each night .

I¥'s important to sit quietly in schoof.__

.
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The Lunch Line waat's wrong with this story? The story, T he Lunch Line, is not a
Social Story. Make the needed corrvections so the story meeis all of the Socigl Story Guidelines.
It may help to make notes first in the fext, then recopy the corrected story on the lines at the
bottom of the page. Additional paper may be needed. .

When you are finished, compare your story with the corrected version of The Lunch Line on the
next page. Your corrections may not be identical,; the comparison will help identify those
corrections that were missed or other possible alternatives for revising the story. (Note: This
' story makes a reference fo the fifth grade. Typically, studenis in the fifth grade are about fen to

eleven years old }

The Lunch Line

My name is Andrew. I go to Woodrow Wilson School. Tam in the fifth grade. Every day, 1
eat lunch at school.

All the students eaf lunch in the cafeteria. 1 think it is fun to eat eneh in the cafeteria. 1t is

fun to eat with other students.

Each student wants' to eat his or her lunch. I want to eat my lunch. Many imes I do not like
to wait in the lunch line. Sometimes, I hit other children in the lunch line when I feel angry and
anxious. I shouldn’t do fhis. _ |

‘AIE of the students wait in a line to get their lunch. Each child gets their junch when it fs their
turn. I will wait my turn in line. I will stand quietly. I will nottalk. I will remember to stand and

“wait my turn in the tunch fing.

After T get my kunch, I will sit down and eat my junch. When the bell rings, T will refurh to

my class.




AN About Tifles Complete the activities described below, using the lines provided fo
wrile your answers and brainstorm ideas. When you are finished, compare your answers with
those on the next page. Your answers may rot be identical, however there should be similarities.
The comparison will help you discover if you understand the basics of wriling titles for Social

Stories.

- Al About Titles

1. You need tc write a Social Story about the tunch line. Your goalis to help Andrea understand
more about the lunch line routines. Specifically, your focus 1s on why children have to watt, and
how they can help make the lunch line process easier. You have a choice between three titles:
A About Lunch Lines, Hands to Self in the Lunch Line, or How I Can Help in the Lunch Line.
Two titles in this list shouid not be contenders. Which ones? Why? Try to wiite a good title of

your own for Andrea’s story.

2. Due to Jeremigh's attention span, several short stories are a good option to cover the large
topic of moving fo a new frome. " For example, two of many titles might include: My Bus Driver
Will Know the Way to My New House, or How My Things will be Moved (to 840 Cherry Street).
Devejop severai tides that will heEp to focus — and fimit — the information presented in each Social

Story.

3. The title for this activity, Al Abput Titfes, would be a poor choice if this were written for a

child with an autistic spectrum disorder. Write a better titie for this activity that accurately

identifies the goal.
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_Wréte 2 Social S&@ry: Peter’s St@ry Turn off the video 1o complete Peter’s
Siory. This activity provides practice writing a Social Storv. Redd the description of Peter and
the situation on this page. Then, write a Social Siory on the lines ¢1 the boriom of the page for
Peter. Additional paper may be needed.

When the story is completed, compare your story with the sample story on the following page.
They will not be identical, aithough the comparison will help you discover if you are “on the
right track”. Specifically, a review of both stories will allow you lo compare their formar and
content. You may also use the Social Siory Checklist on page 66 1o checic your work. (In addition
to the story on the following page, a few additional ideas regarding itoiler training and children
with autistic spectrum disorders are provided) When finished, proceed to Kimberly s Story.

Peter is a five-year-old male with an autistic spectrum disorder.
Several traditional, systematic, and consistent attempts have
been made to teach Peter tai.!eﬁng skills, Still, he remains in
diapers. Peter’s behavior indicates he may be fearful of toilets.
However, his parents, teacher, and physician agree that he is
ready to be toilet trained. Peter cannot read. Wirite a
descriptive story, which focuses on Peter's fears regarding toilet

' fraining. Give your story a title. Develop an implementation
plan taking his non-reading status into consideration.

Please note: The story on the reverse side of this page coniains

text only. When writing for preschoolers, a general rule is to use
a few words to a page with simple, clear Hiustrations. An
exception may be made for a preschooter who loves words of

likes to fisten to longer seciions of text.
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Write a Social Story: Kimberly’s Story Turn off the video fo complete
Kimberiv's Story. T7is activity provides practice writing a Social Story. Read the description of
Kimberly and the sitation on this page. Then, write a Social Story on the lines ai the bolfom of
the page jor Kimberly. 4 dditional paper iy be needed.

When the story is completed, compare your story with the sample story on the following page.
They will not be identical, although the comparison will help you discover if you are “on the
right track”. Specifically, a review of both stories will allow you to compare their Format and
content. You may also use the Social Story Checklist on page 66 to check your work. (In
addition to the story on the following page, a few additional ideas regarding wrifing assigniments

" and children with auiistic spectrim disorders are provided) When finished, proceed 10 JB.'s
Story. ,

Kimberly is a first grader (six years old) with an autistic
spectrum disordes. She continually erases words and
numbers that she writes. She erases and rewrites
repeatedly, 50 many times that she often erases a hole
in her paper. Her teacher’s theory is that Kimberly 18
trying te make her letters and numbers look like those in
the books. As Kimberly's writing is superior to most of
her classmates, her insictence on perfection is
frustrating fo staff, and fakes valuable fme away from
completion of assignments and practice of academic

skills.

Focusing on the teacher’s theory that Kimberly may be
trying to make her letters ook like those in books, write
a Social Story that.wiil help Kimberly understand her
writing is acceptabie as it is, and does not need toc be

perfect. Develop an affactive title for Kimberly's story.
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Write a Social Stor Y £.B.'s Stor Y Turn off the video 1o compleie LB, s Ston.
This activity provides practice writing o Social Siorv.  Read the descripiion of J.B. and the
situation on this page. Then, write a Sucial Story on the lines ai the bortom of the puge for J.B.
Additional paper may be needed.

When vour Sueicd Storv is completed, compare it with the sample Sotial Siory on the jollowing
page. The stories will not be identical, although the comparison will help you discover if vou are
“on the right track ", Specifically, a review of both stories will allow yvou te compare their formal
and content. You mav ciso use the, Social Story Checkiist on page 66 1o check your work. When
Sfinished, proceed to Todd's Story.

1.B. is a 15year-old male with an autstic specum
disorder enrolled in the high school cholr.  Since the
beginning of tﬁe school vear 1B. has had difficulty
maintaining the correct singing volume - he is
consistently too foud. Despite repeated discussions and
efforts to coirect this problem, | ﬁersfsiz. The choir wili
be parforming in a concert in two weeks. The choir
instructor wanis to include 1.B. in the concert, but is
concerned about 2 poor performance by the choir, and
the reactions of éi:her students and parents,

Widte a Sodal Story to assist J.B. in understanding the
nead to maintain a correct volume, diing cues that will

enable him to effectively make that judgment.

A
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Write a Secial Story: Todd’s STy Tum of the video to complete Todd's
Storv. This geiivity provides practice writing a Social Storv. Read the description of Todd and
the situation on this page. Then, wrile a Social Story on the lines at the bottom of the page for
Todd Additionai paper may be needed. )

When the story is completed, compare your Social Story with the sample Social Story on the
following page. They will not be identical, although the comparison will help you discover if you

are “on the right track”. Specifically, a review of both stories witl allow you to compare their
Jormat and content. You may also use the Social Story Checklist on page 66.to check your work.

Todd is an intelligent 11-year-old male diagnosed with Asperger’s Syndrome. Todd has learned
to initigte play with cthers in his class with relative ease. He has the most success with
-clagsmates maying hoard games like monopoly and Sorry, of when classmates race one another
on the piaygmu’nd. Recause Todd is talenied in many areas, he often does well when compared

to his classmates.

Sometimes Todd gets into social trouble while playing these games. Todd will make a comment
that seems factual and straightforward from his perspective, but results in unexpected responses
from others. For example, while invalved in a series of races on the playground, Todd’s
classmate Ryan said, "Wow, Todd, you're much faster than T am.” Todd responded, “That’s
because you are so fat and have G carry all that weight. It's physits." Ryan turnéd around and

left the racing activity. Moments later Todd figured out his mistake.

Write a Social Story for Todd titled, How to Apologize, to explain what to do when someone’s
feelings have been hurt. Then, brainstorm specific titles for additional stories that may need to
be written for Todd to help him understand the various aspects of identifying and repairing sodial

mistakes.




ppendix A: The Soclal Story Checklist

Directions: Compare your story to the list below, and check off all that apply.
I 1-10 describe the story you have developed, it'’s a Sociaf Story™.

The story meaningfully shares social information with an overall patient
and reassuring quality. (If this is a story teaching a new coricept or skill,
another is developed another to praise a child’s posmve qualities, behaviors,
or achievemenis.}

The story provides answers io “wh” questions, describing the sefting or

3 ) context (WHERE), time-related information (WHEN), relevant people
(WHO), imporiani cues (WHAT), basic activilies, behaviors, or

statements (HOW), and the reasons or rationale behind them (WHY).

The siory is writlen from g first person perspecfwe as though the chficf
is describing the event {most often for a younger or fmore severely
challenged child, or third person perspective, like a newspaper articie
{usuaify for 2 more advanced child, or an adolescent or adult).

The siory uses positive fanguage, omitting descriptions or references to
challenging behaviors in favor of idenlifying positive responses.

The siory s comprised of descriptive sentences (objective, often
observable, statements of fact), with an option of any one or more of the
foilowing sentence types: perspective seniences (that describe the
thoughits, feelings, andfor beliefs of other peopie); cooperative
sentences (o expiain what others will do in.support of the child);
directive sentences (that identify suggested responses or choices of
responses 1o a given situation); affirmative seniences (that enbance the
meaning of surrounding statements); and/or control senlences
{developed by the child to help him/her recail and apply information in
the story).

The story follows the Sociaf Story Formula:
DESCRIBE (descriptive + perspective + > 2

Cooperaiive + affirmative senitences)

*DIRECT (directive + control sentences)

“If there are no directive andfor control sentences, use 1 instead of 0 as the denominator.

The story matches the abilily and interests of the audience, and is
_ literally accurate (exception: if analogies and/or metaphors are used).

i appropriate, the story uses carefully selecied Musirations that are
meaningluf for the chifd and enhance the meaning of the fexi.

The fitle of the story meets all applicable Social Story™ criteria.

Restricted permission is granted to copy this checklist for non-profit home, schooei, and therapeutic use.
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